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PRLTACE | Ve
- 1

.

.'In 4972 Austin College, a private liberal arts college.of 1200 students,
presented jointly to the National Endowment for the Humanities and to ‘the' .
National Science Foundation a proposal for a Total Institutional Project on
Changing Tasks and Roles in Higher Education. Both agencies résponded with
support for the Project de51gned to install a new educational program to
facilitate more active and individualized learning roles for students, more
responsive roles for faculty, and development of strategies of continuing
selt-renewal for the College. Both agencies participated with the Qollege
in the selection of an Advisory Panel of nine natlonally prominent educatérs .

\ot varied expertise to serve for ongomg consultation, evaluatlon and haison
for @ three-year period beginning near the end of the first year of*the Project.

z“l’he AdVLSory Panel of the Austin College Total Institutional Project
represented a significant- experlment in consultant relationships. This'dynamic
Panel served the Austin College Project in a variety of ways within a collective
and continuing relationship over a three year period. This preface to the
. Final Report of the Advisory Panel has been prepared by Austin College in an
- attempt to point out specifically the range of the contributions of the Panel to ,
the various parts and phases of the Project and the impact of this distinctive '
type of consultative process.

-

The six semi-annual meetings of the Panel on the Austin College campus were .
significant landmarks in the development of the Project. Each meeting had an
impact rather like a site visit from @ sponsoring agency because of the Panel's
liaison role. These meetings, other visits of individual Panelists, and various
forms of correspondence provided a continuous oversight capable of identifying
any major problems that might have arisen. The impression of being checked

out in semi-annual visits made the Project and College staff more alert to potent1al
problems and probably prevented some from materializing.

k3

The Pangl's series of meetings provided a rhythm and discipline for the Project
staff,in e preparation and follow-up for each meeting. In these meetings the
Panelists\provided a broader critique for testing ideas and creative approaches
and for-ex@mining options before actions were taken. The contln‘ui‘pf of the .
relationship of the Panel to the Project made possible a significant development

. of their understanding of the institutional context and of the pcople involved in

’ dealing with\the complex educational issues of the Project,.so that their advice
and insights \vecame more and more valuable through the three-year period. To
understand the nature of this developing relationship it is helpful to review the
principal activities of the series of Panel meetings. .

Mec€'ting I: May 1-2, 1973. The first meeting of the Advisory Panel was
necessarily organﬂk{ational in embhasis. Three Panélists who were unable to
attend this meeting were specially introduced to the Project in visits during the ~
1973 /Summer Resource Laboratory (SRL). Representatives of the, NSF were present

)
.
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at the inaugural moetmq, . The NLH did not send a reprcsontatwc but its
critical support was spegially acknowledged. ]ohn Mac\, was ?nstalled as
Chairman of the Panel. (S&gquently, Dr. Macy had to withdraw from the
Chairman's role for reasons health, and Wayne Holtzman.was named
Chairman.) The Panel reviewed the progress of the first year of the Project
including the 1972 SRL and plans for the 1973 SRL. As part of its next meeting,
the Panel decided to cxperience the Birkman Seminar, a personality profile with
which nonec of the Panol members were familiar.
. Mecting II: October 1 2,'1973. Tor the second meeting all Panelists were

present except John Macy who was ill. Each had the opportunity to complete
a Birkman questlonnalre prior to the meeting, and a mini- Semmar was con-
ducted by Birkman personnel to give the Panelists the results of their .
questionnaires and to demonstrate the technique. Panelists' reactions to the™
Birkman expcrience varied. Action was taken at this mecting to have the \\ .
developing work on the Birkman examined more closely by the Panel in its futur

- meetings. Cther activities included presentations and discqssioris reviewing .
the 1973 SRL. ' .

9 »

Meeting III:  April 29-30, 1974. Six Panelists attended the third meeting.
Most of the first day was devoted to a review of College developments and the
progress of the Project, including plans for the 1974 SRL. Special emphasis was
on reports from the three Resource Service Units, and the faculty and student
Teports on the impact of the Project on the curriculum of the Humanities, Science,

" and Social.Science Areas. Student- -directed projects also received attention-,
including a Policy Research group’and a Stu\dent Criginated Studies program. ’}
The second day began with a comprehensive discussion by the Panel and College
staff members on evaluation and reporting of the Project. This discussion formed
a basiggfor the Project's overall evaluation plan later developed andysubmitted
to the funding agencies, Time was proyided for varlous conferences of Panel”
members with students ahd faculty. The Panel then held a working session on
the Birkman Method and plans for its adaptation. Drs. Roger Birkman and Roy .
Mefferd presented & Technical, Report and answered quesuons The decision <
was made that the College sgff\ would work closely with them in adapting-the .
Birkman materials for use with college students’. ?

LN

Meeting IV: December 5-7, 1974. Building on the Panel s mcreasmg undeﬁ ’ \”
standing Austin College and the Total Institutional Project, this meeting was even i
* more of a working session than the previous ones.r Six Panelists attended. '
Reporting to the Panel concerned a recent NEH sitel visitation and possibilities
. for the Panel to hold its next meeting in conjunctiokl with the Austin College 125th
Anniversary Commission, a special group helping the College celebrate ancj
acknowledge 125 years of service and operation. Evaluation was a theme of
this meeting. In discussions with the two candidates for employment as in-depth 1,
interviewers, the Panel helped to refine plans concerning sampling, interviewing
techniques, and schedule. The Panelists also became involved directly in
evaluation by accepting individual assignments to prepare interlm evaluations on
. various features of the Project. Panelists engaged in conferences on the various

-
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topics,” and each prepared a_written report on two or three of the topics.

Between coniferences, Panclists visited classes. ThevPanel also decided to
contract with the [Awo prospective interviewers as a team to. conduct\the 1n—dep‘th

.~ interviews for evaluation of the Project, and-agreed to _participate in the spr*?
meeting of the 125th Anniversary Cormmsston., .

Meeting Vi April 25-26_L 1975. /Much of Mt\eetmg vV was\iéw@gr)ev1ew1ng

plans and activities underway fgr evaluation and reporting of tite Project and

for conginuing the thrust of thg" Project after outside funding ended. Seven-

Panclists werg prescnt. Spécial attention was given to the in- depth interview

then in progress, with the/Panel meetmg in executive session with one of the
interviewers. The Paned also drscus\sed its own functions and outlined ‘its .
responsibilities for thg'remainder of the Project. A draft of an interim report to
NEH and NSF, compgsed primarily of the status reports written by Panelists at
‘icwed and approved for submission to the funding agencies.
, the Panel met with the Austin College Board of Trustees to

s from the 125th.Anniversary Co'mmission.

Meeting IV, wasr
Cn the second da
hear presentati

Meeting VI November 5-6, 1975. Thi$ two-day meeting concluded the
involvemeny of the Panel with the Project. Purposes of the meeting'centered on
the Paneliéts’ evaluation of/fhe Project, and the reporting of that evaluation to
the Aust]j Czj)llege campus community. Considerable time was devoted to , ,
on of the Panel's final wr1ttenr report and of pr?(cedures for bringing it to :
compldtion. In addxtton the Panel,gave its conclusions to the College

‘mity through an opt_an forum in which the Panel reportéd its flndings fo

nts, fdculty, staff, and trustees. As in each previous mgeting there were

1 dividual Contributions of Panel Members o .

-
i

. . \ ‘
In addition to their functions as a group, each member of the Panel provided a
distinctive resource of experlence and advice, as the following selecttort of

topics mdlcates T . : ad

-

,‘ Horace Hartsell: Instructional design as the approprtate context and
strategy for educational media "

: Bud Hodgkinson: Educauonal research Lqrtségoad social con'text-—how N

to know '‘what is really happemng, to take its measure,!and to
. use that information’ . _— - |

"'/‘ f . ’ . . 0 ! .

Wayne Holtzman: Tests and measurements; the p ychologica®impact

o of experrmental programs and processes; leddership as Chairman

' of the Panél {
John Macy: _College governahce&nd adrﬁinistration;
uselyl record of Project activities

4
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Fred Ness: The natignal context of liberal arts colleges--their roles

. now and in the future, and what is nceded f{or filling the needs
of the future .

v . o
Martha Peterson: Maintaining the identity and_function of a college; the
. _responsibilities of educational leaders in regard to the Pressures
- ~and concerns faced by students, including those related to the
. chanding status of women
Jack Powers: The intérest of the scientific community seen broadly
in its application to education, including the professional
development of fa&wnlty in the sciences and social sciences

[die Seashore: The key role of interpersonal relationships in the
v classroom and in educational administration, and even within
such a group as the Advisory Panel

Joe Wall: Maintainjng the traditional values’of the breadth of the’
" liberal arts and the satisfactions of academe while-adapting
to a chflnging educational context.

\ )

. Roles and Impact of the Panel

-
[ 4

In their collective function, the most important contributions of the Panel to -
the effort represented in the Project had to do on the one hand with evaluation
and planning, and on the other hand with commumcatlon &nd 1nvolvement
The purposes of the Panel for consultation and for liaison"with the funding
agencies were always important, but the need for acquainting them with the
program and project of Austin College prompted an early emphasis on -
communication and Oppoftunities for involvement. -
. | ) N
As a group, the Panel represented to Austin College the external community of
higher educatlon and helped the College learn to communicate better with that
external community. They were an active and probing.audience for the College's
written and oral attempts to inform them about the program and project. Their
questions helped sharpen the arti¢ulation of goals, principles, and procedures
as they asked for clarifications, askgd why ‘'we were dging this and not that,
challenged us concerning the practicality of some of our ambitions, and
. confirmed and restated many of our commitments. Some people at Austin - ,
" College were at first awed by this very distinguished group looking over’our
shoulders, but this soon changed to a feeling of "we're all in this together, "
as the Panel's warmth, directness, and understanding of our task became evident

to all

A4

An equally important but somewhat more difficult role to explain was the
"third-party" role filled by the Advisory Panel. Occasions for informing the
Panel in oral presentations were deliberately managed so that they also served / :

.
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to inform and update the rest of the Austin College community, or as many as
could reasonubly be gathered for the event.  Their role’on such. 0CCAS1ONS Was
that of gommunication catalyst, helping to gain the attention and understandmg
of the rest of the audience. Ata shghtly subtler level, their role seemed also
to be a catalyst for attitudinal change as well--the evidence of theilr interest
seeming to trigger a latent sense of commitment, or to confirm and strengthén arX\ -

. -———already-active one, on the part of 'some of the faculty in the audience.

Evaluation 1n the—presect was designed to be formative and to serve the'planning
of what should be done next. . Tor this reason, the functions of the Advisory,
Panel relatwe to evaluation began with thélr first meeting, or even before that
with the written materials sent to them as background for that meeting. Even

their F'inal Report that follows this Preface has a developmental emphasis,
reviewing what has been accomplished (and what has not) as information
“useful for further planning. Besides numerdus 1nc1dental\bntr1butlons to .
the Project's evaluation efforts, the Panel was closely involved in the
development of a general plan for summative valuatlon undertook responsi-
bility for supervising the In-Depth Interview rocedure, and preparéd an
Interim Report as well as this Final Report. . )

It should be kept in mind that while the Final Report of the Advisory (Pinel

was written during fall term 1975, some of the Panelt s conc%us‘tons are based
largely on earlier observatlons, such as the in- depth interviews. Thleir
findings thus represent a "sfapshot" taken at a particular time for a continually
developing, changing program. In several instances, subsequent to the
Panel's observations there have been developments which.have substantlally
changed the programs 1nvolved .

Because the Total Institutional Project represented comprehensive, total®
change of an institution, the Advisory Panel looked at all aspects of, the College,
its programs, structure, and environment. This broad approach to review and
evaluation turned out to be very helpful. In a few ¢ollateral areas outside the
Total Institutional Project per se (and not funded by either NEH or NSF), the
observations of the Panel in their final report are based on very limited and
sometimes premature feedback.

- e
%

Two significant instances may be c\ited. In the report there are reservations k
about the "faculty personnel program." After the Panel's report was prepared in
December 1975, substantial funding was obtained for the Faculty Career °
Development Program, which now is well underway. . The College's faculty
personnel program and the reer Development Progran are now installed, and
are being well received laﬁaaculty Similarly, the Panel's observations on -
goverrance reflect their limited involvement with some recent developments .,
Installation of the governance Structure at the level of the individual prograr‘ns
was proposgd but was not fully implemented until funding was obtained" through
a foundation grant?,n the summer of 1975. . Implementing this "grass-roots" |
participation at the program level is already producing a needéd balance in the

whole complex structure for sharé&governance.

. o . . - \
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If there’was one contribution of the Panel that was more important'than any

other, it was the clear message that others «<cared deeply about the kinds of -* 3
Jssues Austin College was attempting to deal with through its Total Institutional “
N\ . Froject, “The fact that such dlstmgmshed and busy pcople were wi\llmg to - e

*  invest their time and .energy in our pro;ect——and did so with gbvious enthusiasm--
had a tremendous and positive 1mpact in he1ghtenmg the sense f'’commitment of
members of the Austin College community, :

Y

. We at Austin College are pleased that.this Prefaée to the Advisory Panel's @
Final Report gives us a special opportunity to express our gratitude for the
important.contribution made by the Advisom; }Zénel as a group and individually .,
We deeply appreciate their firmness as well as their patience with us, their

probmg inquiries as well as their encouragement. . i S
. | - N . N .
’ ) .
- hd
) , o *John D. Moseley
. President and Projact Director

Austin College /
Sherman, Texas
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¢
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N INTRODUCTION. S e
- The conceE} of an Advisory Panel was first proposed by, the National

Science Foundation as part of the evaluation copponent for the Total
Institutional Project. Ip>the fina] stages %of negotiation with the two
sponsors, it wos agreed that the Advisory Panel should not oniy observe
and advise the %acu]ty and staff of Austin Co]]ege,but should also pravide
. some kind of Tiaison with.the two sponsoring agencies. Many different »
factopl were cohsidered;in.developinq a list of nominees fo; the Panel. \
The n1ne-member Pane] as, finally constituted in the spring of 1973, con-
s1sted of individuals, representing a number af different d1sc1p11nes,
private “foundations, specialized professional schools, national associations,
) college administrotion;_edugptiona] technology, orgaffizational theo}y and‘

e
-~

human re]ations. The unusua%ty‘Eompreheﬁsive nature of the Total Institu-
|

' ‘ \‘ a 2 .
h tio&Ql\iroject required a diversity of specialties and points of view only

—

rarely encompassed within a single advisory group. The Panel was encouraged

by Austin College t6f1nvest1gate any aspect of the Co]]ege S program that

it felt was relevant témwﬁe overal] purposes of. the project.
s .,
L1m1ted to, two meet1ngs a year for the three years of the proaect S

‘durat1on, thg/;;v1sory Panel was unable to make a.searching inquiry. And.

yet, by deploying its resources and specializing on occasion, the Panel

was able_to gain a great deal of understanding concerning the elements of

: the project, the factors that appear t {nfluence these elements, and the.
v o 2 :
general significancé of the to
. « . i
': Panel is organized around these program e]ements and major‘factors that

program. This final report of the Advisory

) appéar to be of spec1a] significance. A deta1}ed descr1pt1on of the

Adv1sory Panel meetlngss as well as individu consu1tat1ons rendered by

oy T
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members of the Panel o special occasions, are presented elsewhere..

4

vSome general observations will be presented first, followed by a .more

N _detaifed‘pva]uation of specific program elements that together comprise
< N . - ‘

“ _the Total Institutional Project. ..

-
¢ p- - . .

GENERAL OBSERVATIONS

»

Goals of the Project and of Austin College ‘ s

A1l members of the Advisory Panel were enthusiastic about the genera]

%goa1§ of. the Total Institutiong? Project. thile many of the indiv dual

\\e1ements of the rogram have been

ttempted elsewhere, moving forward witn

new ideas on s many different fronts in order to\éea1 with all

xciting concept. Even
ost of the goa]s represent abstraptions which cannet ever be. N
. ;‘ perfect]y atta1nab]e, this 1n/no-way 1essens the 1mportance of the exerc1se .

) involved 1n tne1r formu]at;on and pursuit. As will be ev1dent jn a’ngre . -
c e

deta1]ed ﬁev?ew of spec1f1c program e]ements, the Co]]e has not reached ; ot

P

. “all oﬂ‘Lts initially fonmu]ated goa]s.A Neverthe]ess; §pecjfic aehievements

fi \\ have beeg 1mpre551ve The facu]ty and staff of the Co]]ege as we11 as
Student ]eaders, have gone about their, work.in a very systemat1c fashion .

r
- 'a

-andsall of them are to be congratu]ated-
.- J

. It is 1mportant for Austin Co]]ege to set new goa]s for the next per1od » ‘
a .

in xts deve]opment program, ' These a]so should be far reaéﬁ1ng‘1n nature
even though tﬁey may not be cOmp]ete]yatta1nab1e1n an ideal sense. There

. A

15 a danger that the currernt faculty and staff w1R{\\ee] exhausted by the
] , - .
o ®
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]

tremendous efforts of the past three years. Sufficiently realistic goals

should be established, together with fairly gongrete subgoals, that progress

‘can be recognized throughout the campus community. -

Oné’of the most impressive a%pects of the' project to date has been the

progress made in getting the faculty and the students to work enthusiastically

together. This collaboration .has been achieved at a high level ana represents

'a major strength at Austin Co]]egé that.is on]} rarely found in other
A

institutions. The success of the program to ‘date may have resulted not so

&

much from the dollar resources as frem the human resources which, to a quite

remarkable degree, were willingly donated by both faculty and administration.

Reporting en the Austin College Experience

Austin College should make every effort to share itstgkperience with
other'ihstitUtidns. The greatest use to other coi]éges will be an evaluation
of why some part1cu1ar program was Undertakon, vihat goa]s were set fOr it,

and an honest_evaluation of what has happened. It would be helpful to

.

single out each element<of the Total Institutiona1 Project and~ prepare 3
. L S .

-

a general statement for distribution or discussion, If done with comp]ete candor

and emphas121ng programs that have not been successfu] as we]] as ‘'those which

13

have been judged to be highly successful, such statements shou]d be’ 1nva1uab1e
to other co]]eges 1nterested in profiting from this comprehensive demonstrat1on

'prOJect. Br1ef descriptions and impressions concerning the value of many

of these program‘eJeménts, as seen through the eyes of the Advfsory Panel,

-

. are- presented later in this. report. < ’ -

13

Any ‘d¥ssemination of results must be done with appropriate modesty.

'Inevitab1y, at least some other Eo]?éges will st@rtuﬁéom the point of view

..that they could have done even better with the large grant of méney made - -
- » ‘ .

. J




available by the sponsors. B ,
In addition to written documents of various kinds, a general conference

¥n the spring af 1976 would make it possible for representatives from
interested colleges to eng;ge iﬁqan }n;ensive exchange with their faculty. :' R
counferﬁarts at Austin College. Only in this way can the less tangible .
aspects of the Total Institutional Project be successfully commﬁnicatéd '
to eutsiders. The suBt]e but important ways in which tﬁe many specific

eTements of the pfoject interrelate in a synérgistic manner can best be ‘r

appreciated by total immersion in planned activitie% at Austin College. f/

The Advi§bry Pane]gés an Experiment in Gonsultant Relationships.

-

The Advisory Pgneﬂ was driginaT]y c6néeivea as a way,of prqviding out-

side continual advice and support from a national perspective. .On'occasion .

) A ’ / . .
where appropriate, the Panel could also serve as a 1iaison mechanism between ~
Austin Co]]ége and the two national agencies providing f+nancial support \\\\\—

for the project%t,For these reasons, ‘the Panel has always preserved its .

-

integrity as an igdependent body. The Tiaison role to the National SEience .

Foundation'and the National Endowment .for the Humanities never fully mg%eria1fzed,
prdbéb]y because there were no specific issues or crises that required such ’
a re]étionship: Although it has met oﬁ}y twice a year, the Paqe] has gérved
as é sounding board for many of the activities at Austin College and has

taken an active part in designing the eva]uat{on for the project.

The Advisary Panel playéd an important role in assuming responsibility
for the confidential in-depth ingervieys of 911 faculty members and a sawp]e ‘
of students. Drs. Adreain Ross and Charles Tésar collected a gréat deal.of
important information in these interviews. In this way, no faculty member

or administrator at Austin College had access to any of the confidential
: \

information collected, an important provision.to insure Eomp]ete candor and to
>
,
\ . . .

Vo

‘ . ) ) . ¢ ~>
} .3 4 )
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protect the briva&}'of the individuals interviewed. “hile such confidential

interviews might have been carried out by a third party contractor, the’

= P

) oresent arrangement proved o be ideaLsfrom‘every point of view.

Indiyidual members of the Adv1\hr/ Panel proyided additional consultation .

e

in areas of the1r§8pec1a11zat1on. §evera1 Panel members made special

A
"
v

“trips fo Austin Coljege for ,this purpose* partitu]arTy in connection with
‘ N\

the summer resource laboratories.

Several members of the- Advisory Panel fe]t that their contributions

frequent visits to the campus. W1th only twa meetings a year each of short
4 »

might have been more significant if there had been an opportunity formmore z\\
durat1on, the agenda for a given meeting was too heavily packed with .

; structured events. Each member of the Panel regrEBted that there wasn't
a greater opportunity to visit e1asses, talk to.faou]ty and'students, and ,

) _experience many of the e]ements at firsthand Too often, Jjudgments m#de by

-

a the Panel members had to be based upon secondhand information or predigested
~ 9
summaries. ‘At the same time, it must be recognized that all members of the

Advisory Panel had heavy schedules of other work which prevented their '
‘becoming involved on the Austin College campus in any deep sense of the word

' ]

. For’ these reasons the Panel may not have been as effective as it m1ght have

become, g1ven more time and resqyrces

/ ‘ R )
dn any event, i1t is important to recognize the symbolic value offthe Y

ﬁéyisory Panel in serving as a catalyst :for the project participants. The
3 -

ISery existence of the Panel heightened the degree of preparation and evalua-
. a k ,

tion oh the part of both faculty and administration. On balance, it is s
. ¢

clearly evident that an Advisory bane] of this kind can be-a highly useful

\

mechan1sb for insuring the success of a project and its hccountab111ty both

e
to sponsors and the general public.,

)) [ - . X . ) ’




Evaluation

Struggling with the prob]gms of evaluation during the past three years

has produced a fairly sophisticated faculty at.Aus%in College. Even under

the best of conditions, evaluative research in fﬁe field of education has
, . S ‘ ’
serious limitations because of the complex social contaxt in which the

research is carried out and the bewi?deringkafﬁay of uncontrollable vari-

%

. \
ables that can influence the outcome. The Office of Educational Research

and Development at Austin College, though sm&l] in size, has deve]oﬁed an

'excel]enp capability for the measurement of student chéracteristics, the

- documentation of institutional processes, and the assessment of social change.

The office has been exceedingly helpful tb the Advisory Panel in providing

!

“information needed to understand many of the acégvities underway at Austin

*

College. Thjs capability should be maintained and even strengthened in

the future in order to assess the delayed impact of the Total Institutional .
*

. .
PrOJect as weJlﬂas to mon1toanew programs as they deve]op

A v Qrant from the W. K. Kellogg Foundation has been received-by

Austin Coylege to aid in the deveIopment of a model for 1nstitutiona1 self-

LN . . : P . .
) renewal in connection with a nontraditional self-study for-reaffirmation

. - .
. -
.

. . . . . b
of regional accreditation. An emphasis on evaluation should continue as a

part of program obérations,under this new grant.
~v

-

:

-~

, Impact of the College Leadership Upon the Project. ‘ !

* e Advisory Panel never addressed itself in any syste%;kié'way to the

impact of individual administrators andefaculty members upon the Total

o

Institutional Projgét. ~As in any major undertaking of this sort, the b *

roject
)

personalities, abilities, and roles of individual leaders in the institution

hHave ETear]y played a decisive part in determining the outcome of the project.
“ V4
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Even a casual observer cannot help but be 1mpressed by the determ1npt1on

and loyalty of the faculty in devoting themse]ves who]ehearted]y to the

m%ny d1ff1cu1t tasks encountered in the project. To single out any specific
individual would do an injustiqg to the many persons who played crucial

_ro]es in the jmplementation of the project. Nevertheless, one cannot help

but be impressed by the strong 1éadershiB_and persistence of the President, .
the personal, often charismatic leadership of the project director whose

death last year is an irrevocable 1oss to the College, and the quiet,

dependable administration of his co-director who has assumed fu]]‘responsi-

" bility for the project since his death. The particular combinations of
individuals and’the roles, they assumed at Austin College durﬁng«thﬂgpast
three years deserve more careful study in order to gain a fuller understand-

- LR §
ing of the major forces affecting the outcome of the“project.

~

" SPECIFIC PROGRAM ELEMENTS

———” ‘
Over a dozen spec1f1c program e]ements have been isolated for special .

attention as s1gn1f1cant features of the Toﬁa] -Institutional PrO]ect r
convenience of d1scuss1on, these can be d1v1ded roughly into five major
. areas as follows: (1) the substantive conient of the curriculumg (2) persona

development of the student,»jglﬂgggggglpnal techno]ogy and- methods (4) faculty
! '\\devélqpment; and (5) organizational and 1nst1tut1ona1 changes. , .
' 7 X ’ . , . s /\'
é .\‘-\:ﬁ * .

¢ 2 \ - _

»

- A Substantive Content of the Cirriculum.
k\i\\ Major efforts were devoted to éhe de;e1opment of an integrated freshman
year program with Communication/Inquiry and the beginning of a three-cou;sé'

‘series in the Heritage bf”Wégtern Men as th2 ccre of the program. "As idea]]&
rdgsciﬁ]inary’appr;ach‘wa; intended to involve %ésg}ty

conceived, this in
- N

v

’

”
.
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/ . . * » .
the Heritage of MWestern Men was taught largely by faculty within the
4 Humanities, most notably in History. The continuation of the series on

the Heritage of Western Men into the second year was joined by the Po]1ty

-~

Research course. In evaluating these core course;/ﬂbkch were instituted

to replace the traditional distributional requireffents of a liberal arts
$ Vd N M - N

education, one is struck by the.great diversity among these courses in <
respecf to their innoyafive qualities, their popularity ‘among bothvfaculfy

and studentg, their content and methods, and their relative success j;

measured by various methods. } ‘

¢

& A . . ' N
Communication / Inquify. This freshman core course-is-a@ somewhat novel

-

form of an orientation coﬂrse for entering freshmen, It is loose enough to

allow innovation and variaBjJity of gontent t \Teet the finterests of, the
T

students and the faculty.- Joo frequent]y,'ho ever, it is-not taken seriously

by e1the? the ﬁtudents or the faculty. Many sections would apbear to need

!
t
- more substance in their cpntent in order to take fu]] advantage of the

innovatior. One of the d]ff1cu1t1es with the program ‘as it now ‘stands is

.+ that there is a great deal of uncertainty as to just what should be contained
i . . s B
in the program. Some faculty members involved in the program are simply

¢ -~

‘* not properly trained for.thié type of teaching. Those who do participate in

the program ;acrifice agreat deal in terms of the effort that they must
. dé;ete to the Commun1cat1on /Inqu1ry course at the exnense of 1mproved teach-
ing in the1r own dlsc1p11nes and in their more advanced professional act1v1t1es
Qu1§e ‘clearly, the faculty 4n Engl-ish, Speech, Psychology, and perhaps
Education have a definite part in the program .although it is unclear what
) \‘ t' . h . . . ‘\'\\-*\
“significant role can be played by the faculty in_the Natural Sciences and

’Mathematics. Communicatien / Inquiry is a course that .can be-a very useful

vehicig for imtroducing freshmen to many new ideas, but it is obviously not

o




a course to be taught by every faculty member.

Heritage- of Western Man, ) En spite of the ambitious interdiscip]inary
plan for this courseQBS\iniéially conceiyed, in most ins%ances, the course . .
is not appreciably different from core courses in Heétern Civilization as
taught in many other colleges and universitief. The firg;/fwo courses in
the sequence have not been highly popular with most students and qfféﬁ the
faculty assigned to teach sections ha}é done so reluctantly. The‘céh;se

A S . * . v . * . . . . . .
needs wider participation, part1cu1ar1¥ from the sciences, if it is to realize

its original objectivesi , It must be kept fresh and alive for the faculty

by frequent change of some of the textbooks and by\regglér-meetings of the

staff to discuss ways in which the teaching can be more effective. Individual .

’

instances exist of outstanding teaching with innovative methods, te be sé?e,

’ <

but in general the course can be improved considerably by further work.
Several faculty membérs have already deve]oped”more effective learning

strategies with the use of simulation games and modular methods that should

-

-be employed more widely. ~ . ‘o ‘ ) y

Policy Research.' In Policy Reséarch, upperclass studentg and faculty

bring the interests ‘and expé}tise of different discip]ine§_jo a team effor%

to study a-specificssocietal issue and to formulate public policy alternatives.
Observations of the seminar in action unég} the direéior of the program

reveal a liveainesg of diséﬂssion, of student\iéitiative, and of éophistigation
_of inquiry that is indééd impressive. When properly handled, this program

- »

seems 'to stimulate a great deal of independence on the part of the parti&i- .

pating students. The cdurse is definjte]y innovatjve and should be continued.

With the current cry for academic relevance, this course could be a smashing "

- - v

success. And yet, as revealed by the in-depth interviews, it has been sharply

criticized by both faculty and students. Undoubtedly, the style of the

3

»
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inst?uctor and his skill in directing the seminar have a great deal to_do

with its syccess or failure. 'The particular topics chosen and the mixture

-

of students'present in the seminar may also be important vafiab]es 'Because
its success appears to be dependent upon two or three key facu]ty members,
there are prob]ems in keep1ng‘Pol1cv Research aljve -- the constant search
for new®topics, the broadening of. faculty part1c1pat1on]bthe unevenness of
student peer teaching in the various sectlons, and the prob]em of exhaustlng
the commun1ty as a field of operat1on In. spite of these problems and ,

criticism, however, this course should be'retaiﬁed as a‘bart of the required

.

curriculum for most students.
] . . . % .
In summary, the core course prggram has been quite innovative and more

successful than most such programs e?sewhere in the country. Every part of

the cgre needs greater breadth of pa}ticipation and constant scrutiny to‘&eep
. ] 4
iﬁ'a]ive. The faculty, abave all,-must feel that the College is genuinely

interested in this program. ‘Those who participate must fee1'that they are

being rewarded for their efforts which are often contributed to the detrinfent

~or
i

of their'specialized interests and proféssional advancement in a particular .

T . ’

field. * .
M . . . - . |

- » »
’

Personal Development of the Student.

. Tied in c]gsg]y with the core curriculum for freshmen is a program aimed
at thé‘indivﬁdu;] development of the students. The program.is designed to
5personalize the faculty-student advisory Sy§tem that can then be extended‘

‘ intg ;he upper division of the College. Three elements of this program can ‘

be $1ng1ed out for special attention -- the mentor role, the B1rkman Persona]lty

Sem1nar, and the Career Counseling Program.

The. Faculty Mentor-Role. The student/mentor re]at1onsh1p begins in

Communication /Inqu1ry, the first of $ix core courses. The faculty ]eader




' : becomes the mentor for a group of about 20 freshmen. Communication abilities,

; per’sonal identity and values, and modes of intellectual inquiry are the
¢ ‘ . M | .

foci of tHe course. Nearly all facu]ty participateyin the mentor role
N

with varying degrees of suctess. For those faculty members who are good ,
¢
coun;e]ors, this program is h1qh1y‘effect1ve and provides a systemat1c
[ opproach to the 1nd1v1dua1 advising of students For "faculty-mefibers who

are unskillful or uncomfortable in this role of mentoy, however, the faculty-

- e

, " student reﬁationship may be strained andtdneffectivé. Changes in procedures
8 have beenlgdopted for the 1975 fall term in order to overcome some of these
problems. 'The program should be continued in revised form and periodioa11y
evaluated in order to improve it. Obviously, some faculty should not be
serving as_mentors while others should be fu1}y recognized for their capggilities

in this regard. . : ~

' The Birkuan Method and Seminar. “Borrowed from industru, this technique

involves the adm1n1strat1on of a personality 1nventory and discussion of the

resu12L\7n a small group seminar under facu]ty 1eadarsh1p Extens1ve changes
have been made 1n the original Birkman Method as a result of early critical .
evaluations. While the method may have great potential value for some
freshmen in prov1d1ng a means to learn more about the1r own personf11t1es

and how their salieng characteristics may affect othersu for most 1nd1V1dua1s

the method has not been sufficiently 51gn1f1cgnt to Just1fy*ﬂts:cont1nuat1on. .-
Both students and faculty were especially ‘critical of the Birkman Seminar
- wheri interviewed. It may well be hat the students have shifted somenhat

in our current economic recession , rom worrying about psychological-attitudinal

~

.-concerns to the practiea%>instrumentél concerns of what do'I do when I

-
.

. v,
Y g Y

graduate from Austin College. ' o
. . Career Counseling and Articulatigm With Graduate and Professional Schoads.
. 4 Y AY .

- . /
Both students and faculty have become increasingly concerned about the career
v ’ ;//
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orientation of students.’ The fierce competition to gain' admission to

. “ 4

graduate and professiona] schools and the recent economic recession have

)

Bnly exacerbated the problem, creating a sense of urgency on -the part of &

-

most upper d1v1s1en students and many facu]ty Since about one out of

-

A .~

four students hgs expressed a desire to enter medical school, special
advising is necessary for the majority of students who will not be able to ’

gain admission under present highly competitive circumstances More emphasis
needs to be given to a career service office on campus and to' the greatgx

v

use of alumni who m1ght be willing to providé® intern training- in spec1at

f1e1ds dur1nd,§ummers and in the January interim period. Spec1a1‘sympos1a

on careers 1% law, social service,sindustry, journalism, and other fields

should be utilized more fully than they have been in the past. In short, . . ) ~

the advice and concern for individudl deve]opment shoudd extend beyond the

» lor

academic curriculum. The fact that<Austin College is not in the ma1nstream -

.

of travel and is Tocated in a, sma]] community adds to the d1sadvantage of —
graduates in’ finding emplpyment. ‘ : ! . P

- ,
- "

1) . -~
e

*—"————“——fducat1ona1 Techno]ogy and Methods T A#: N

LY

A major thrust of the ent1re prOJect has been to 1nd1v1dua11ze 1nstruc-

tion and personalize the re]ét1onsh1p between” faculty and students so that*
each -student cou]d take full ad;antaqe of all the resources on the campus.
A numbe?m have peen thoroughly rev1sed to fit the rad1ca11y
different calendar &nd to take advantage of new 1nstruct1ona1 techno]ogy
.+ Quiteoften necesstty has proven to be the mgther of_1nvept1on« ,Three e]e-
) \\-;jj:ji)f the pncgram deservelspe%;al mention =" student teachersband,self-r _ '

directed learriing, interactive computing, and integration of educatiomal

y techno1ogy. el ‘

1

Learning by Teaching ‘and Self-Directed Learning. Nearly all of the

- .. . s L . ’ . ! Py = . u
' _ . Juniors and seniors h8ve had experjence in one or more "learning-by«teaching roles.

¥

T
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\\\e new ca]endar, the develppment of self- paced, s<111 - deve}opment modu]es,

and new ways for determinin competenc1és and organizing 1aboratory dis-

@

cussion groups and large, classes have all prov1ded, with varying degrees.
of success, new kinds of leafning experiences forvstudents."Under the self-

directed curr1cu1um the student:may reduce the time it takes to comp]e e

4 -

a modu]e or block of contenta But the program is limited since it does hot

‘5\

a11ow tqe student who may be*a rap1d 1ea*ner to progress ‘beyond the- ’

estab11shed time frame on thdapne who may be d slow learner to have more
: s ot N
,time to reach the stated objectives at his own rate.—We program -has been

cwell rece1ved in some areas and deserves further effort to implement it og

as broad‘a base .as possible. |Perhaps more thanﬂgny«étﬁzr area, the new
| x .
modern 1énguage program illustrates the prom1se of this approach. "Self-

pacing" wéfhout t1me frames shou]d also be cons1dered and the faculty shou]d '

be encouraged to write some “operat1ona1 definitions"” to gu1de\them in

developing new instructional modules. T p

1 - B
' Interactive Computing. Computer literacy training for all incoming
- \ — =
freshmén tdakes place in the Communication/Inquir Where students firdt
t
. receive a one-hour lecture, with slides, More advanced studgnts thenqb t

. introduce the beginners to the elements of computer interaction. With
. : . 4
surprisingly little capital investment in computer equipment, Austin College

is sudgcessfully achiezjng/afminimal JeveT of compdter Titeracy for all

stude ‘. m addition, a sma]]/number of studentsare going far beyond this

. ieve] by taking advdntage of computer courses of.fered over the TAGER System.
The' facu]ty and staff assoc1ated‘WTtﬁ'éomput1ng are well qua11f1ed and highly
dedicated. With the he]p of students, they have stretched the1r resources

to an impressive degree T It s apparent, h r, that further 1mpr?venents

~

will requ1re\sQEstant1a] financia1 investmentf’ The Co]1ege'nas already gone
]

-
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. ' . .

a tong way in this direction by acquiring a new computer systeﬁ with /,\}

/o

Integrating Technology. Individua]izing instruction and p]acing re- "

greatly increased flexibility-and power.

newed emphasis upon student- 1n1t1ated 1earn1ng rather than c1assroom ?
"
teaching requ1res a greatly en1arged capac1ty for the 1ntegrat10n of

educational technology. The magnificent new Ida Green Communication

L]

Center , completed in 1972, provide$ a unique resource for developing and”""

using educational technology. The Center encompasses simultaneous tele-

vision transmission and receiving capab111t1es with the TAGER Green.tele-

4

vwision network, the local te1evws1on cable service, a {oca1 commercias—

television station, and closed-circuit distribution within the Center>and
for the Austin campus. Additions to the facu]ty and staff and the newly
organized Department of Commun1cat1?n Arts are major steps in the right
direction. The integration of educational technology and its applications
to instruction and [earniqg at Austin College are significant and impressive.
To continue at the present level of coﬁmftment will require-ddditional

professional and technical personnel to teach; direc aintain the educa-

tional excellence already begun An expanded prg ram o services .continues .
N

to prov1de unique opportun1t1es foevthe preprofessional preparation of

students in the commun1cat1on drts. The Tong-range ptan for media use
inc]JHes'professiQnal and%technica]’EErsonnel to work with the faculty in
instructional deveTppment and curriculum des{én. To justify the use of '
expensjte media resouree§, a faculty advisory committee should work closely

with the director of media iq determiniﬁg priorities according to the clarity

of specifications for the instruction, the particular techniques\jnvo1ved, \

and the necessary resources for production. The learning resources must

-~

be of higﬁ.qu?ﬁity apd must be effectively used if their cost to the College N,

TS S
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iS to be justifiedy Further strengthening of these areas shou1d~p1ace .
- . ) -

. (
Austin College in a commanding position of Teadership in the effective

1ar§e-sca1e integration of educational technology as a learning resource.
(V. .t /
Faculty Deve]opment

il

.

Recognizing that facu]ty development and self- re@%] arekssentml to
1, 3¢ .
.bring about lasting change in the tota1qprogram, Aug%ﬁn Coltege has made ,

provision for severa1 1mportant deve1opmenta1 programs for the ff¥u1ty

. ) ’
. themselves. Most notable among these efforts are-the Summer Resource

~ . & N "
" Laboratory, the Faculty. Personne4 Program, and concern for recognizing

facuity achievements and evq]uating_facu]ty assignments. The Summer Resource
Laboratory is the most outsténding success among these programs, the others I
having been initiated only recently and with mixed results.

Summer Resource Laboratory. Grant funds from the.sponsoring agencies L,

made it possible for Austin College to conduct\ summer resource laboratories

each summer for both students faculty. Thi} six-week program provided

~

-
4 extra income for s;l;é%ed facudty and 3

opportunities for both students

© and faculty to expYore 1nst1tut1ona1 and perspnal kole cHanges and tqwgeye1op

; ) newlski11s. The [ 73 laboratory, was organjzed specifNcally around groups

. concerned with the Ways in which students learn and par {?u1ar program:

elements. The introduction and use of computers, integration of films and

\*

related media, formulation of program objeg¢tives, student-paced learning in

?

/ .
relation.to-time blocks and calendars, educational 'television,. peer teaching,

and one-to-one relationships 5n uding the mentor concept are just''some

h".

of the learning modes introduged in these summer sessions. The 1974 and C \\\

* 1975 labordtories helped to Maintain phe,momentﬁm of the project and:
\. capitalized upon advances curing.the year. Facllty members, administrators,

and part1CJpat1ng students are-pearly unan1mous 1i/ffelﬁ/béf?ef that-the ,

. T

e / v

« 4 - s R A .. ) . .
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" Summer Resoufce Laboratory is a most crucia1 element of the Total Institu-
tional Project Every effort should -be made o Continue some form of
Iaboratory for faculty se1f~renewa1 and for evaluation of the sdcceSses and
fa11ures during the year. In the'future, such a program should also give

special attention to the professional development of* individual faculty .

members in their own area of specialty. )
. - r"

Faculty Personnel Program. Recognizing that diverse contributions

to the total program at Austin College are made in different ways by different
memders of the faculty, the Cc1lege has established a Faculty Personnel
}//, Program. While thus far the program has been of Timited 'scope and success,
the basic-idea of working closely with each individual faculty member in
< planning for his own career is a good one. fnere appears to be some
yconfusion among many faculty members who do not really understand the program
we1l and are unab1e to come forward with a clear statement of their persona]
goals While the pro ram is perce1ved as having great potential and may be
a key to ma1nt51n1 g faculty support in the future, it needs vigorous 1mp1e-

mentat1o and careful reVIEw with full faculty participation before it can .

L

succeed

Evaluation of Assignments and Faculty Reward System. The many new

-

activitiés and roles for faculty members under the Total Institutional

~

Project have resulted in a breakdown of the simpler traditional departmental
) Tines of authority and the accompanying system {or Fecognition of faéu]ty .

achievement. Rather belatedly; the administrat%on recognized the major -
3

’

changes occdrring and has now made an effort to evaluate assignments and
to copé with the problems inrecognizing faculty achievement. Midway in the

project, it was apparent that many faelty members were overworked in non-
traditional ways that were not.clearly recognized or rewarded. Faculty-

.

members need senior colleagues”with whom they can re1ate closely, a strength

27
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‘ ) L 4
of the old departmental structure that has not yet been adequately replaced

in the new'organization._ The complex matrix approach to categorizing and

‘ ) \
. recognizilgy both strusﬁgre and fynction has net yet been fully accepted by

L]

- the faculty. Clearly, the currént(sy by which the program chairmen .

and committee members are assigned responsibi®ities and recognized for

achievement can be improved. In the future, it will not be easy to provide
differential financial rewards to faculty members for outstanding teaching -
and other recognized contribution§. One type of recognition which can be

given even where financial rewards are not possible is to make certain that

senior administrators and faculty colleagues persbna1]y recognize a job

well done by an individual faculty member. Unfortunately, such personal
récognition and acclaim is too seldom built-in as part of an academic reward
system. Over the past three years, most of the faculty at Austin College

have demonstrated & high degree of personal commitment to their work in spite

2

A :
'of the fact that rewards have n®% always been forthcoming. The next year

or two is a crucial time in'which(to pay Special attention to appropriate -
faculty recognition and reward; otherwise, the letdown fo]fowing completion -

of the Total Institutional Project could grow,into apathy and bitterness.

-

.

~ Organizational and‘InstitutionaT Changes.

’A'magor purpose of the Total Institutional Project was to introduce
simultaneously'enouﬁh new program e]ements'to’produce a critical mass of
change, resulting in a new 1e&e] of effettiveness as a collgge. Sych massi;e
changes could hardiy be dndertaken without accompanying reo}gan{zation and
institutional change. While the president, the dean, major divisionaj heads .
and aﬁeas\of concentration éfill remain as the genédral struéture of the |

College, a number of chqnges have been implemented that are likely to be

relatively permanent. The number of cdmmitteesfinvo]Ving faculty and students

.

~
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has increased greatly in order to involve the‘entire community in the many
new act1v1t1es under the Total Inst1tut1ona] PrOJect The organization
has gotten sufficiently complicated\that a\]arge matr1x is necessary to
show the faculty involvement in co]]ege—w1de programs. One dimension of

the matrix is traditional and contains the disciplinary "homebase" of the

faculty member in the humanities, the sciences, or social sciences. The
other dimension invo]vegaggpgram units, many of which are new as a result

of the Total Institutional Project. Program manaoers are designated for
these units, resulting in,mu]tip]e roles for many facylty. and administrators.

This reorganization of the College has stripped away the traditional
lines of authority and responsibility, creating new opportunities for
motiVating individual participants in the program. As a result, the?e does
not seem to. be a governing counci]lamong the faculty in which the facq]ty
themselves fee]_; at they are able to participate in a fully respons{ve
manner. Many facult¥ have the fee]1ng that they are rather powerless in
the current govgrnance of the College. The fiow of commun1cat1on is generally
perce1ved as moving from the provost down rather than in the other direction.
As the Co]lege conso]1dates its gains of the past three years and achieves
some stabi]ity in the coming months, provision will have to be made for an
effective govern;ng council in which the facuity themselves participate.

In an effort to deal with the problems of management and accountabilit},
a neh orobram management system is being developed. Aimed at combining
facu]t&.participation with accountability throogh decentratization of program
management, this new system was jost being established as the Total Institu-
tiohal Project came to an end. Consequently, it is too ear]y‘to Jjudge the

effectiveness of this new management plan. Initia]]y,.howeVer, some diffi-

culties have been encountered because the term "management" has a number of




~

“;s

negatﬁﬁe connotations difficult tzggﬁercome in a faculty setting. The over-

all objectives of the program management system are to achieve better q!'

utilization of resources while accomplishing educational program objectives

in the most humane, effective and economica] way possibie At this initial
stage in the development of the program, some facu]ty members are very
suspicious and skeptica] of its value. Obviously, it will take a great

deal of open d1sCUss1on and flexible adaptat1on before the program is accepted

with any enthusiasm by the College communlty Neverthe]ess, its objectives

are important and every effort should be made to develop a successful

.

management plan.
The Tines of reorganization and institutional change will become much
2 ) °
‘- clearer in the coming months, The recently obtained grant from the W. K.

Kellogg Foundation will provide‘essentia] financial support to underwrite
the further development of this program management system.'
s g v

Related to the neorganization age*the major cnanges in the academic
calendar that have been an integral part of the Total Institutiona1 Project.
The 2-2-1-4 calendar has forced the faculty to restructnre the entire
curriculum and to search for new kinﬂs of instructional strategies. Whi1e
there are definite advantages 1n the new calendar which allows short per1ods
of time for concentrat1on on a limited number of topics, the new calendar
also, carries with it disadvantages for tnose courses in*which a longer term 4
of exposure is essential. There is obviously no iqeal ca]enda; as shown by
the wide variety that are current1y~}n existence”across the country. Now

that the College has adapted fairly well t§ the new ca]endaf, it would be

better to make minor flexible adjustments in the current calendar than to

~ ” ?

nndergo an additional drastic change. The current calendaf has been in effegt
. J 4

for too short a duration for any final judgement concerning its worth, ,
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Thetshort January term of one month has beer Vsed as~a brief period
for world tours » Test and relaxation as well as intensive study in a
single erea While such varied activities have a certain merit, contyﬁoat1on
of the short January term should stand or fall on the extent to which it

. contributes to the academic enterprise.

i /

CONCLUDING COMMENTS

t

~

It is apparent to the entire Adviso:>\Panel that Austin Col]eée has

’

made tremendous strides in its own academic program during thé past several

"2

nnovations.

years and has successfully undertaken some very significant

It is unlikely that these program elements would have been uccessfu] if
~— they had been attempted in 1so]at1on from each other, test1\y1ng the validity B
of the fundamenta1 notion behind the Total Institutional Project. The modest
kinds of Timited evajuation that were built intQ the program were suff1c1ent
to provide good information about why different program e}ements succeeded
or failed. While no scientifically rigorous evaluatiof has been undertaken
“**—Ebk concerning the iabhnt of the prograﬁaupon'student 1ea‘ning, faculty develop- )

ment, or institutional organization, even a casual obgexyer cannot_help but

be impressed by the depth and variety of innovations that hgve been seriously

1ntroduced As noted above, many of these ha becapme perﬁanent part of
e years to S

tin College can

the institution, while others have fallen by the ways
<P come will be crucial in determining the extent to which

1. Undertaking ¢

[+Y}

maintain a higher level of enthusiasm and .vigorous self-rendy
st ! .
a program of this magnitude must surely exhaust the faculty and administra§1on,

requiring a relatively quiet beriod of consolidation before renkwed efforts

to achieve\ngﬂ\leyels of exce]fénce can be successfully mounted.
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A second challenge facjng fhg Co]]eée will be to return to the
Bu§iness of educating stqunts without the major stimulus that has
/ come f}om a very large amount of federa] support over the.past three
years. It remains to be seen whether crlqot the €p11ege can continbe
to b }?novative at a high level of qua]iﬁy while 1iving within its own )

somefvhat limited budget.

he College wil] have to make special efforts to walk the narrow
Tine between rigidity'and f]eiibi]ity. Because so much of tH; work over'"
the past several years has been succe%sfy1, these aspects of the current
program should not be changed again until subsequent evaluation indicateg
that a new approach should be taken. At the same time, the College cannot
afford to convert its program to a kind of religion, thus seeking to endow
it with both orthodoxy and immortality. Despite its Presbyterian heritage,
Austin College does not have a built-in constituenc} in suffiéient proportion
to insure that all seats-will be filled. Thus it becomes®11 the more
important that the College keep testing its goals and programmatic concepts
against tHe changing realities of its own marketplace.

Hithout except{on, the members’qf th&\ddvisory Panel regret that the '
Total Institutiona]_Project is coming to an end, if‘fo} no other reason
than the 1nte11ecfu$] excitement and enjoyment of interaéting with the

College during meetings of the AdviSory Panel. ,
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